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U . T Section I - . .

- s N
(”’-75\*ntroduction : .

As ear]} as 1965 the Glendale Elementary School District #40 became aware
6frapparent.deficjencies in reading achievement among educationally disadvantaged
chi]dren. In 1972 a supporatire reading pregram was developed and implemented in’
an effort to improve the reading skills of educationally deprived chi]Hren within’

the district. The results of the first two years of the ESEA Title I reading f/

program have been reported previously and appear in ERIC (Research In Education)
.ﬁnder documents"#EDOéZ]SO and #ED101274. |
THis report represents efforts to report the resylts of the third year of f

the support1ve reading program as 1t functioned in the G]enda]e E]ementary School

- District during the 1974-75 schoo] year.

' Goals and Objectives

The basic purpose_ of this Title I project was to inprove the reading achieve-

ment of educationally disadvantaged students in grades two, three, and four.. Im-

provement was also anticipatedltn such areas as self concept, attitudes toward

reading. and- attendance. ’ | - ‘_ \
In pursuing the above mentjoned,goals the following objectives viere established: A
1.. By Mé} 30, 1975, eighty_perce t of the selected chi]drenlwi]] make a.njne‘

month er more gain n oral reading“gi}ﬂe placement as measured by pre-post test

results of the.Slosson Oral Reading Test
“ (ﬂih By May 30, ]975 e1ghty percent of the selected ch1]dren will show at

'least a moderate- 1mpr0vément (.9 month gain) in "tota] read1ng" as measured by pre-

post test resu]ts of the Hoodcock Reading Mastery Tests.

3
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3. By‘May 30, 19754 the selected students will show an improvement in self
concept as measuced by pre-post tesf results of a self conceet measure.

4, By May 30, 1975, the selected students will show an improvemenf in their
attitude toward}reading as measdred by pre-post test reéhltsbof a reading~aftitude
inventoryf ‘

5. By May 30 1975, attendanco\Q\\terns for the selected children will 1mpr0ve
» during the present school year when compared to theﬂbr1or school year.

In addition to the above objectives it was hoped that the Parent Advisory
Count11 (PAC) or parents who had students participating in the Peading Resource

Centers would have a pos1t1ve reaction to the Read1ng Resource Centers as measured

4 by a project developed survey instrument.
, - \

Definition of Terms

READI'IG RESOURCL CENTERS: This is the name given the five instructional units

" formed to provide renedial reading instruction in the Glendale Elementary District.
These Reading Centers are classrooms equipped and staffed for the teaching of reading.

EDUCATIONALLY DISADVANTAGED CHILDREN: These are the children from low income families

scoring in the 4th stanine or below on selected subtests of the Stanford Ach1evement

Tests. These chijdren are capable of benefitting fron instruction and were recommended

by their classroom teachers.




Section II

"~ Program Description

In pursuing the objectives established for this project year,.standardized
A tests were administered, responses to an attitude 1nventory were colTected, and
prior and prese;t year attendanee figures were eo]]ected. In add1t1on, parents’
reactions .to the,project vere sdught. .The data collected were analyzed in an

effort to evaluate the effectiveness of the project.

Selection of Subjects .

Students selected to attend the Reading Resource Centers were selected by

means of several cniteria. _

.
Scores were used from a district-wide achievement test given in therspr1ng

of 1974. The test. used was the Stanford Achievement Test. 7
A1l students participating in the Reading Resource Centers had to score in

the fourth stanine or below on selected subtests of the test, and bc reconmiended

-

by their classroom teacher.

To qualify for -the program, each’of the target.§fhdents had to have hjs/her
‘parent's pennissfon to .participate. This was in an attempt to involve parents in
motivating the children who)wou]d participate in the.Centers; An attempt was also
made to exclude stud;hts with disabilities and to dea] with those.children who were
underachievers capable ef inereasing their reading achievement.

_ The Readthg ﬁesource Center reading specialists played a significant'ro]e in
the screening and selection of participants during this third year of operation.

. A total of 161 children participated in the project. This number included

7 first grade repeaters (4.3%), 73 second graders (845.3%), 56 third graders (34 8%), f;,

and 17 fourth graders (10.6%). A total of 8 of these program participants (5. Ow)

were non-public school ‘students.




'
. . . 4,
The ethnic background of the participants was primarily Spanish surnane
(62.9%). However, 34.7% of the ﬁarticipants were whité, 1.2%'was black, and

~

1.2% were other (oriental and Indian).

¢ldentifying Disadvantaged Children

Based upon the nost recent data of the U.S. census bureau (1970). numbers

receiving aid for dependégf children, and number’of foster children, approximately
920‘ch1]dren from low income fami]ie$'were iden;if{ed. The three schools with the
highest percentage (over the district average of 12.20%) were selected as target
schools for this ESEA Title I project. o -7
The tﬁree schools selected With the highest concentration of children f%bm
low-income families Qérewthe‘Haro]d W. Smith Schapl, Isaac E. Imes Scheo], and.
" the Unit I School. SR -
.Using the criteriahprevious]y described, 263 educationally deprived chi]dreﬁ
in the second, third, and fourth grades, weré selected from the three target

schools. A total of 161 children partib{pated in the project.

Readina Resource Centers

Centérs were set up as separate but cooperéting_upits with one teacher and
dne or mere educational assistants in each unit.. Children attended the center
one hour each day in groups of ten or less. |
Each tecacher had four instructional hours a day, and all instruction was
done on an individual basis or in small groups. | )
Educationé]'Deve]opmenta] Laboratorigs (EDE), materials "Listen, Look, and
Learn," were used as the central core fot'the program. Along with this program,
use was made of the controlled .reader, the look and write p}géram, Tach-x recognition

training, the Auc-x for word and skills introduction, and individual and small group

reading. Reading Resource Center staff supplemented the EDL program to meet student

? )
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needs recognizéd from previous expe(jences.
The EDL programnﬂas selected to serve as the core ofdinstruction because:

A core-system had been found to be dﬁvantageous, EDL is adaptab]e to many different

ages ahd reading needs, EDL coE]d provide individualization in the program, and this

" program was ‘totally different from thetprogram used in the regular classroom.
The Reading Resource Centers were setup to deal with a child over a period of

\ one ‘year or pore with stress placed upon fhe jdea of success each day for the child.
The Reading Resource Ceﬁters' program was undér the direction of one admini-

~ strative'director, with fiVerreading‘Specia]ists and seven educational assistants

manhing the éenters. Although each of the five units uSed“the same basic materia]g, '

each reflected the personalities of the individuals working there. l{idespread use

of positive reinforcement was noticeable in each of the five centers.

Reading Achievement MNeasurement an?Ana]ysis -

Two different instruments were used to measure reading §§hiechent. Both the
S]osson Oral Reading Test%(SORT? and the lloodcock Reading Mas%éry Tests were aq-
m1n1stered as pre and post test measures. % |
¥ “The -SORT 1s a relat1ve]y short test designed spec1f1ca1]y and tota]]y for
reading. It is 1nd1vidua]]y administered. Three indicators of.reading ach1evenent
are provided by this test; instructional level, independent level, and frustration
level. For purposes of this project only the instructional level (a grade eduiva]enf)
was used for evaluation. | ‘ .

%he SORT was administe;ed in September, 1974 as~a_pre test to the target children
only. It was aqain administered in May, 1975 to the .target children as a post test.
| Tﬁe Wqucoiz\REading Mastery Tests were adm}nistered'as a pré-test in September,'
1974 and were administered ggain as a post test in May, 1975. Subtest scores for '

reading: letter iég;tification, word identification, word attack, word comprehension,

t J
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paragraeh temprehensiOn, and total reading were recorded and utilized in()he final
analysis. o | \ |
For .the Slosson Oral Reading Test,analysis was limited to calculated: mean{\\\
median, range, and gains. Percentages and frequencies within reading gain claesi-
fieat‘ons for individua] grade ieve]e-were also calculated and analyzed relative
to established ochctives ,
In an attenpt to further cvaluate the effectiveness of the Reading Resource
Centers, the actual post test Reading achicvement scores of the students partici-
pating in the Reading Resource Centers were compareq with an anticipated post test
score based up the child's normal grbwth1pattern. This was done for each of the
Woodcock Reading llastery Tests. | .
Actual poét test scores for the target students were compared to the anticipated
“post test scores by means of correlated "t tests" to determiee if there was any
significanht difference.. A1l statistical ‘tests were evaluated at the .05 lcvel of

-

significance.

Self-Concept Measurement And Analysis -
3
A new self-concept inwentory was sclected for this year's project. The in-.

ventory, entitled Television Actors-Primary Level, was administered in -September,

1974 as a pre test and again in May, 1975 as a post test (see Appendix E). .
This 1nventor asks the respondent to consider television ro]es which he would
be willing to.play in a fictitious television show. Eighteen itens are presented,
seme'of which would be generally considered aversive, for example, a "dirty-faced
child." The respondent's score ie computed simply by determining the number of
roles he would be willing to play. - .
This inventory is based upon the assumetion that an individual who possesses

a positive self concept will be willing~to project himself into a wider varietj of

roles than one who has a less strong self concept. One who is secure in aspects of

¢ 11 | \
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’ ’ o .
his own identity can play a make-belicve role without threat. 'K_ \
Since this’was a new instrument, 1o criterion was established as to a desirable
‘ _ : BN
score on the 13 item instrument.* It was the purpose of this instrument to determine
if the participants' self concept increased significantly from pre test to post test.

Data was'ana]yzed by means of a correlated t-test (ps.05).

Reading Attitude Measurement And Analysis

A rcading attitude inventory was administered as a pre test and post test 'to
determine the' ability of the Reading Resource Centers to alter the target chi]dkenfs'
attitude toward reading (see Apbéndix C).

The attitude inventory utilized, subjected to extensive research the previous
summer, consisted of twenty'statements rélated to reading. To add uniforqity to the
test administration, the test was administered by means of a cassette tape to students
fndividué]]y or to groups of students which did not exceed fivé (5).

" Students responded to each of the twenty statements on the inventory by circling
yes, maybe, or no. A rating‘scale ranging from 1°(no) to.3 (yes) was selected to
designate attitudes as positive or negative. A score.from 1 to 1.07 represented a
negative attitude, a score from 1.675 to 2;34 represented an uncertain or neutral
atfitude, and a séore betweén 2.345 and 3.00 represented a posﬁtive attitude.

Means, medians and }anges were calculated for ,pre and post tests. Also, mean”
gain from pré to post test_ygs-detennined. Mean attitude scores on pre and post tests
were,ytiiized for evaluation relative to the established objective. A corre]ated t-test

was used to compare pre and post test means (p £.05). . e *

Attendance Measurement and Analysis
R

©

Attendance patterns of children participating in ihg Reading Resodrée“Centers’was
examined for the prior school year and the present‘géhoo] year in an effort to determine

if attendance patterns changed for these thildren.
. ‘ ’ il ‘

-
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The total possible days of attendance forf cach school year was 176 days® The -

-
-

-

number of d4ys a child attended each year was recorded,for each child in the‘target\
groUP " : SR ' |
Meéans, med1ans, and-ranges - for days attended dur1ng the ]973 74 and 1974~ 75
: schoo] ‘years were ca]cu1ated as well as thc mean §a1n/1oss in.days attended. The‘ : \‘
'average number of days attended during these two shcool years was ut1]1zed for
~eva]uat1on of the estab]1shed obJect1ve A correlated t test was utilized to
compare attendance patterns dur1ng the two schoo] years (p< 05)

’ . " Parental Reattion to Peading Resource Centers.f ; , .

Measurement and Ana]Vs1s (PAC) T :

- [y

An eighteen item (]8) survey instrument was developed by the project gvaluator

—

to so]1git”barenta] react1ons to the Reading Resource Centers (See Append1x D)o J#i

Parenta] 1nvo]vement in eya]uat1on was so]1c1ted by means. of . the Pdrent Advisory

Council (PAC). -
Responses to the eighteen items on the survey 1nstrunent viere tabu]ated
Frequencies of responses within classifications (e g. Yes; No, Uncerta1n) were

recorded as well as”percentages. Percentages of responses * (e.g. Yes) were utilized IR

for evaluation relative to the established objective.
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Resu]ts

/ ! . " .‘ -.‘ .'.

Var1ous 1nstrUments were used and data collected inian effort to obtain meaning-
ful 1nﬁpnmat10n regard1ng the effect1veness and inpact of the Title I Project -
Regding Resource Cénters. Used in this evaluation were: )

Slosson Oral Reading Test: . C
Woodcock Reaéjng_Mastery Tests
a. Lettet identification
b. Word jdenttfieetion - . R
] . | c. Word Attack \“ _ .
R /// d. Word Comprehens%en
.e.. Paragraph Comprehension
f. Aiota] Reading. \
Se[f Concept Test - AN
Reading’Attitude Inventory L
‘Attendance Records tPnevious end Present Years)

' . PAC Evaluation (Parental)

Slosson Oral Reading Test:

~ Analysis of the resu]ts of the SORT indicates the pfoject vas successtu] in
exceeding objective 1 which stated: | |
objective 3: By Méy 30, 1975, eighty percent of the
selected children will make an eight mdnth or more
gain in eeading grade placement as measured by pre-
'post test resu]ts ‘of the SORT.
The average gain (9/74- 5/75) in read1ng ach1evement for the total grOUp of

161 pqrt1c1pants for whom pre and post tests were available, was 1 year 7 months

(1.7). Eight (8) students form Our Lady of Perpetual llelp realized an average

t
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gain of 1 year 5 months. First grader repeaters (7), of the remaining (153) Glendale

-

Elementary District students,realized an average gain of 1 year 7 months; second

| graders (73) realized an average of 1 year 8 months; third gradérs (56), 1 year 6

)

onths; ‘and fourth graders ,(17), 1 year 6 months. B
A sizeable percentage (55.4%) of tha,prbject participants made a 9 month or-more
. g?in in readtng é;ade ]evel p]acement,‘anq'Q].Q% madédan S-month gain in reading gradé
level piacement. (/ w
A_tptq]\bi 149 participants averaged 1 month or more gain in Readjng,Achievemént
for each month spent in the Reading Resource Centers. ‘The figure repre§ents 92.5% of
the p rt1Cipant§. A total of 86 participants or 53.4% averégé& 2 months or more gain
in rea fng achievements for each month spent in the Centers.
A‘ ore detailed break-down of students' average monthly géin per month in thé‘
’project\hpy be found in appendix A. . . ) . |

_Noodtock Reading Mastery Tests:

Results of the Woodgock Reading Mastery Tests indicates the prbjéct was sucéess-
ful in exceeding objective 2 whjch stated: | '

| \ objective 2: By May 30, 1975, eighty percent

\. of the selected children will show at least a

\ moderate inprovenient (.9 month gain) in "total"
reading” as measured by‘ﬁ;e-po§t test results
of the Hoodcock Reading Mastery Tests.

The adoption of thé individually administéred lloodcock Mastery Tests provides
additiona]»informétfoh form tbe'previous two years. The Woodcock Tests provide in-
foraétion for evaluation in the areas of ]etﬁer identjfication, word identification,

" word attack, word‘compréhenéion, paragraph comprehension and total reading.

Data analysis relative to those skills indicated above yielded the following




results: | ° A
. _ : N A ’
- Letter identification - AveFEge gain was 2 years 5 months
Word identification - Average gain was 8 months = .
| Word attack - Average gain was 1 year 5 months
Word camprehension -‘Average cain was 9.mopths
Par | ph comprehension - Average gain was 9 months . <
Total readfng - Average gain was 1 yéar' ’
.,Eiart (8) students from OLPH realized an average gain of 1. year 1 méqth on
Total reading. First grade repeaters, of the. remaining Glendale E]ementary
y Disfrict students, realized an average gain ‘of .9 months on Total reading; second
graders, .9 month; third éréders, 1 year; and fourth graders, 1 yeér 1 month. .
A sizable percentage {82.0%) of the project participants (132) realized a
‘gain of .9 month on total reading «achievement for each month spent in the Reading
Centers. A total of 122 participants or 75.8% made one (1) month gain for each
md:;h spent in the Reading Centers.

-

A-more detailed break-down of student's évcrage mgnthly gain per month in the
pro}eei may be found in appendix B.

A°somewhat different procedure was utilized this year in an effort to estimate
the impact of the Reading Resource Centers on tﬁelachiévement levels in those reading
'skill areas previously discusséd. An anticipated post test score was ca]cu]afed for
each project participant. This anticipated pos£ test score was. based upon the child's
normal growth pattern. For example, a student who is in the first month of third grade
wbo pretests at 1.81grade level (grade equivalent) has really shown a growth of 8
months (most standardized tests start at 1.0) durfng his two years of school. Thus,
he has shown a growth pattern of .4 month growth for each month in schooi while under

the regular classroom program. Since this student would be expoéed to the Reading

Resource Center reading program for an & month period (Sept - May), we would expect

e v

16




N 12.
* him to show a normal growth pattern of 3.2 months (8 x .4°'= 3.2 months). Thus, we

. would expect his,post‘testtperformance under a normal growth pattern to be 3 months
‘above the pre test perfbH%ance Yevel or at 2.1 (1:8 + .3). This represents a pre-
\dlcted or ant1c1pated post test score. The analysis performed was designed to answer
the question, "Did the Reading Resource Center read1ng program produce a s1gn1f1cant1y
different post test‘performanqe level than we-m1ght have expected under a normal growth
pattern?” Also, "To what extent?"
In the areas of ]etter identi¥ication, word identificatjon, word attack, word

.comprehens1an, paragraph comprehens1on, and total reading (all areas tested) the
'Read1ng Resource Center read1ng program produced results s1gn1f1cantﬂy better than we

might have expectaed with a normal growth pattern

The -di ffercnces between the Reading Resource Center program impact and the normal

growth pattern for these children was as }o]]ows: C - ‘ ’ .
. Letter idedtification - 1 year 8 months
Word identi;}cation - 4‘months
. ) \ Word attack - 1 year 1 month 3 _/// .y

_Hord comprehension - 6 months

~ Paragraph comprehension - 5 months - .

Tetal reading - 6 months

-

These differences between the group predicted post test mean and the group actua]
post test mean was tested for significance with a correlated t-test (p&n5).

The results of the analysis proccdures outlined above are presented in Table I

on next page:
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A \- ACTURL 123D PRCDICTED PQST TEST HE%{ CC i H1S0uS ‘
1 FOI THE L000COCK ROADING VASTLRY IL 1S t T
IOR TITLE 1 STUCE:S 1h T)~ GLLND, .
e CLEILHTARY SCiidoL DlSTRlCT (n = 161)
TEST POSTTIST 1EZi|  STAIDARD PGSTTIST FEAT| STRIDAAD T - RATIC
. : (PREDICTLY) pzvisvich ' (nCTUAL}‘[ DLVIAT 1O
LLTTER lDEHT!FILAT]G] 3.3 ' 1.8‘ ‘ 5.1 Y 3.9 6.270*
LORD 1LEHTIFICATION 2.4 1Y .6 2.8 .8 £. 1154+
VORD JTT/CK . :;\3 .8 3.4 1.9 8.565%*
LORD COHPP[“'WS]OI 2.1 ‘ .7 ‘ 2.7 .8 . 11.089%*
PARAGR IPH CO‘3n_|TWSIO 2.4 .7 2.9 .0 1 10.077**
TOTAL RLADILG 2.4 .7 3.0 .8 15.234%*
- | .| "
* T - RATIO RE”UIR[ﬁ AT .05 LE;LL V1T 16041 = 1.960 <
s . ** T - RITJO REQUIGED LT .01 LEVLL NITH 1604f = 2.576 |
& .
In all cascs the Title 1 intcrvenéioh prodgccd results s{gnificantly bcftéf than
we might heve cxpcctgd with a normal gruwt% pattern. These diffcrences were significant

beyond the .01 level of signi ficance.
Self Conzent | Teftla )
| hnalysis of the |o'u1t; of the Tele\151on hciors self concept inventory- indicates
@ the project was QJCCLSSfU] in reaching objective 3 \hxch stated:
objective 3¢ By liay 30, l97a. the sclected students will
show an imbrovcment in their attitude toward rcading as

q .
neasured by pre - post fest results of a sclf concept

reasurc.,
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A new self concept test was adopted this year. It was felt the test adopted
hwas more\appropr1ate for these children and more sensitive to the neasurement of |
self concept than prev1ous]y used instrumernts, There was no cr1ter1on established

. ¥ .
~as to a desirable score on the 18 itéh instrument. It was the purpose of ‘the

1nstrument to de erm1ne if the part1c1pants self concept increased significant]}
from pre test to post/test. | .

Statistjca]'ana]ysis of the test results indicated that'the pre test mean was
9.5 and the post test niean was 11.0. This difference was fqund.to be statistically
| significant geyond the .01 level (t = 4.764). g

‘

Reading Attitude Inventory

A sizeablg percentage (68. 9 ) of the participants realized a gain in att1tude
toward reading between pre and post testing. Only 16.8% decreased and 14.3% remained'v
unchanged qn reading attitude bethen pre and post test1ng These figeres‘and results
of the correlated t-test analys1s 1nd1cate that the prOJect was successfu] in reacﬁ1ng
objective 4~ which stated:

5 objective 4: By May 30, 1975, the selected

) students will show an improvement in their .
attitude towara reading as measured by pre-
pcst test results of a reading attitude in-
ventoryc
| ‘In September 1974, the participant's attitude toward reading wae feund‘to be
uncertain or neutral (2.23). Their attitude at time of post testing (5/75) was
found to be positive (2.45), With_a gain reaiized since the pretest.

Statistical analysis of the attitude test results indicated the difference

. [}
. between the pre test and post test was significant beyond the .0l level of

significance (t = 7.732).




Attendance Records:.

Analysis of the atfendance records for participants forethe school years 1973-74
- N _

and 1974-75 indicates the project was successful in reaching objective 5 which stated:
objoctive 5: By May 30, 1975, attendance patterns
for the selected children will improve during the

presént'schoof year when compared to the prior

" school year. - o //’ '

_ To be included in the evaluation of attendance patterns a student nust haYe
attendgd‘the total years ]973;74 and ]974;75. Thére wés‘i48 participants wHo ful-
~filled thfs criterion. | |

The mean mumber of days attended by project. participants ;uring the 1973-74
year was 160.9 days. The mean number of\days attended by thse-T48 project participants
during éhc 1975-75 school year was ]68;] days. The average gain in days attended be-
tween’last year (1973-74) and this year (1974-75) was 7.2 da&sf/ h |

%tatistica] analysis of the 1973-79 and']974-7§ atfendance results indicated that
mean number of’dgys attended by.project participants during the 1974-75 school year
w;s §ignificant]y improved over the 1973-74 school year (p(.q] - f = 6.280).

~In addition to the above objectives data was collected from Parent Advisory

Council (PAC) members and parents who had students participating in the Reading Resouree '

Centers in an effort to assess their reactions to the'Réading Resource Centers.

Parent Advisory Council Evaluation (PAC)

A total of twenty (20) parents visited the Reading Resource Centers to observe the
activities of the, centers and to assist in evaluating, these centers. This number of
parenta]/responses (20), rﬁpresents a markéd increase over the number of parents who
visited the centers to obsérye and assist us ?n evaluation the previous year.

A total bf fourteen of those parents observing in the centers (70%) observed in
centers attended by their chi]dren;- Six (6) observed in cenfers (30%) which their

¢hildren did not attend.

20
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'A11 of those parents (100%) completing the evaluation instrument indicated that

they felt the Reading Resource Center program was a beneficial program which is ful-

<.

filling basic reading needs of children, and should be used td'beneﬁft more children!
The overall indication of the responses to thg Pa;;nt Evaluation Instrunent was
that parents are p]eased;With'what:is happening in the cent;rs and to their children ‘
“and would like to see the program continued and even exten&ed. |
A more detailed analysis of the PAC evaluation instrument may be found in
appendix D. A cbpy of thé ;9;§uation insfrument.and cover 1e;ter maz also be found

. in appendix D.

,
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Section IV

Conclusions and Recommiéndations

Conclusions

In view of.the'results; the following conclusions are advanced:

1.

The Reading Resource Centefs have been successful and contributed
’ppwards the improvement pof oral reading grade level blacement for

the target students as measured by the Slosson Oral Reading Test

. (SORT).

Woodcock Reading Mastery Tests Analyses suggest that the Reading Resource

Centers have had considerable impact upon target students' rehding skilﬂs.

" This impact is evident specifically in the areas of:

a. Letter identification

b. Word identification )

c. Word attack

d. Word comprehension

e. Paragraph comprehension
é f. ,Tc;tal reading ‘
The Title I project contributed to a significant improvement in self ;oncept
during the project year.
The Reaging Resource Centers have contributed to the improvement of target
students' at;itude toward reading. |
Attendance patterns of'target students have imprbved during this project '
year, and the Title I project has contr{buted'fo'this improved attendance
pattern. '
Parents with children involved in the Reading Resource Center program are
pleased with the program and feel the program is a beneficial program which
is fulfilling basic reéding needs of children, and should be used to benefit

4 a

more children.

22
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Recormendations

: *
In view of the findings of this report, the following reconriendations are
offered:. N !
d. It is recommehded'that'theLReading Resource Center p}ogram be extended
i to adéitiona] ceﬁters as eligibility is egtablishéd. In this manner T
more children will receive the benefits of the brogram.
2. It is’'recormended that the analysis procedure of comparing actual post
tes:’;gsu]ts with anticipated post test results be continued during the
. next project year. ’ a
3. It is recommended that efforts exerted during this project year to in-
volve parents in program evaluation be continued during the next project
- year. ,
-~ .
' *'*} _ c ,
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[
Students' Average tonthly Gain Per Month In The Project
Slosson Oral Reading Teggz// :
(Reported in Grade Equivalent Months or Fractions of Months) :
G L -.5o0r .0 to .5 to T:b-ﬁb 1.5 to 2.0 or total #
R E more” .9 month 1. 1.9 . more students
AV to -1 " .4 month month month&Lﬂ< months with pre
D E month L4 " and post
X E L 1 - ‘ test scorg:
S N % N % I % H A N % N %
P U SR - e — S SSRGS (SIS SRUSE S ___..~._1...__.,~-._ ——
N S S NS SN, [ - S
Repeaters 0 (0.0 0 0.0 0 0.0 1 14.31 1 14.3175 '71.4 ] 7
L2 o to.0l 1 (1.3] 5 |6.3)10 |12.2{16 | 20.3/47 Fao.s C 79
3 0 0.0} O 0.0 2 3.5 | 15 {26.3} 13 22.027 |47.4 \ 57
4 0 0.0 1 5.6 3 {16.7 2 |11.1 5 27.8{ 7 138.9 16~
l e | T......,,1 .
Total 0 0.0 2 1.2 } 10 6.2 | 28 |17.41 35 21.7,86 153.4": Grand .
— - , ' Total 161
ISR P | 4
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'STUDENTS' AVERAGE MONTHLY GAIN PER MONTH It THE PROJCT TOTAL
" 10ODCOCK READING I'ASTERY TLST - POTAL RCADING STUDENTS
(R?ported in Grade tquivalent HMonths !
L or Fractions of Months)
. L | -.50r .0 to .5 to 1.0to | 1.5t0 ([ 2.0 or Total ilo
E re to ‘ - Hore Students
v | -1 Month .4 lonth .9 Month 1.4 Honth | 1.9 Month Months With Pro
IE_ and Post
s I N o { N 94 N % N 9 1N | % N [ % |[Test
LS 1 o | . R P R : oo joscores .
: : % .
- . [RNSG S, i . S O . PO S S, ~ —-—..J PR S .
ERS + 0 [ 0.0 [70 0.0 "2 |28.67 5 U R O A i
, 0 0.0 { 2 1257319 12477132 1305774 J17.7 [ 12 [i5.2 79 |
3 0 1 11.8 110 (17.5 |28 la9.1]13 J22.3| 5 |s.e 57 - i
NI A A A S A , A T
4 0 0.0 0 |o0.0] 5 I|27.8 5 |27.8] 3 6.7 | 5 j2r.8 18 '
—-,-{....‘ . PRTRE U el B niar L LT r o S SN . ——
al. | 0 | 0.0] 3 [1.9 |36 '22.4 |70 l|4a3.5]30 |16 22 |13.7 ?gﬁ,{f
N . e L ok Ly
(Y} 4
. )
~
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READING ATTITUDE INVEHTQRY - INSTRUCTIONS - {0 TAPE)

We are now ready to begin a féaQing garme. A1l You have to do is answer the questions.
There is a person there who will stop the tape recorder if you have a probWem: Be sure

you understand cach thing I say before I go on. L .

This is a Jeading game to find Quf hbw boys and girls feel ébout_reading. So that you
really understand what is neant by feel, let's talk about another kind of feeling. Most
boys and girls like tb watch 't.v.. Some programs you like better than others. llow you

feel is your attitude. ///<
)

1

I‘want you to be very honest and te]i me how you feafﬁy feel about reading. -Don't answer

how you think your Mom Dad or soreonc else wants you to answer. I wgnt you po tell me

how the statcment makes”ydu feel inside yourself. | ‘ %
N

Let's look at the Answer Sheet. There are three ways to mark the answers. ?ou will have

to knoL what theynmean; so listen carefully. q

Mark "YES" if you agree with the statément.

Ny

Mark "NO" if you do not agree with the staterent.

,,U"

Mark "MAYBE" if you do not really know ff you agree or if you do'not agree.
I will read eaeh example two times. Do not mark’

an answer until 'you have heard it both tirfles. Listen to Example A. | I like to read.

I 1like to read. Mark an ansver. How do you feel about that spatement? If you like tq reac

books, you marked YES. If you do not 1ike to read books, you marked NO. If you were un-

sure, whether you like to reaa books or do not like -to read books, you marked "MAYBE".: Do

You understand?

26




Let's try another one. Listen to Example B. You learn mo:i-from t.v. than from
réading books ¥ You Fearn more from t.v. than from reading books. Mark an answer.
If you'ihﬁnk yog;lgarﬁ more from t.v. than from reading books, you markea YES. If
you ;hink‘you’do not learn more from t.v. than from réading books, yoh marked NO.
If you were not]suré whetﬁer reading is a better way to spend time.or watching t.v.
is a better way to sﬁend time;,you marked MAYBE. Do you understand? ¢ |

— i" > | | .
If you do not_understand éfi%% to score the answers, the tester will 'stop the tape and
explain again. Remember Ehére ere ne right or wrong answers. It's just how you feel
about it. We are ready to start. ' o

) (] ' 1 ’ . . (] . /
I'will read each statement two times. Do not mark your answers until ycu have heard
N - & .

it both times. Number 1----.

-




READING ATTITUDE TEST

. Reading is fun.
2. There ts nothing to be ]earneq/éiom reading books. .

?. Money spent of books is wasted.

. ) L 4 . -
4. Books are boring.

. Reading is a good way to ‘spend free time.
. Sharing books is a waste of time.

5

6

7. You should only read books if you want to make good grades.

8. - lf?ﬁ:pg is important to me. ;

9. Boaks .are usually good.enough to finish reéding;

10. Theré*shou]d be more time for-free time reading in school.
l. Reéding is for learning but is not for fun. |

b’ . Reading is something I don't need.

13. There are many books which I would like to read.

14. Most books are not interesting. .

15. Reading is not a good way to spend free time.

16. You should spend sometine reading during your suirier vacation.

. You don't learn anything reading in you} free time.
18. You should read books oply in school.
19. Books make good presents or gifts.

20. Reading is something I can use.

26.
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Appendix D

PAC Cover Letter and Evaluution Instrument
b
: PAC Evaluation Instrument Analysis
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GLENDALE ELEMENTARY scnooLs o

District No. 40
GLENN F. BURTON, Supcrin!cndcnl
5730 West Myrtle Avenue 3¢ Post Office Box 247 \ ,
Glendale, Arizona 85301 . i

Appendix D

Dear PAC "enbcr. .
He 51nccrcly welcome your participation 1n the
- Glendale ulenentary School District Tltle I D*o;oct ' '
and Lhan) you for taking time to aid us in ev~lu=tinge our
progrum 1nd Reading Centers.
WhenAYOu entcer thc'Reading Centers we ask‘that you
obser?e carefully such things as: HNumber of adults working
with the chilMren, number of children in the center, equi?ment
available and used in the center, activities chiliren are
engaged in and materials they use in ‘the center, children's
general atmosphere of the center. ’ |
At the conclusion of voyr visit to the center you will
receive a form to complete. The form is designed for you to
' record your obsecrvations and\any conments you may wish ;o'make;
, We have tried to develop the form you will receive with .
our objectives in mind. You will observe -situations which
are not covered on the form. Please feel free to ask
qgestions of the adults yéu find working in the centcrs as
you are conpleting the form and to add your comments to
the form, . i ’
+ Please return the form in the envelobg‘prqvidod or ledve
the sealed envelope with the Reading Specialist in the
center wno wi}l mail it directly to the“evéluator.

Again, thank you for your assistance.

§)
Dr. Stanley R. Wurster
External Evaluator _ 1

Arizona State University
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Réading Resource Ccnter
Title I Project

) , _ N\ : PAC Evaluution

" Does your child attend Ais center? Yes No

The goal of our Reading Cent®rs and Title I projcct is
" to improve the reading pérformance fog educationally dis-
- advantaged child;en in grades'two, three, and four. Our
chdcctives are designed to ap;ain this_goal. Please recorg
your observations and reactions the best you can, and when

«necessar§ ask questions of the adults working in the~penpcrs.

.1.' How maﬁy adults did you find in the center working with

the children? .0 1 | 2 3 ‘ more than
3 -

. S .

Comggnts;_- R y

2. Did 3pu find the children working in small groups on.

different reading skills? Yes No’ Uncertain

@ i .

Comments: -

3. ‘Childrén in the Centers advance in their reading lessons at
their own speed. Do you feel that this is motivation and

beneficial to the children? Yes ‘ No : Uncertain

Comments: . e




’
&

4., Did you Cind thet as the children worked on their dif{fcrent
reuding orallu, thut the coguipatnt thoey wereo ug
an inportant poarr o in their learning prog ~onn?
No Unecrtain . |

Comments: }

124
, .5. Do yon feel the children woere motivated to work

N . @
reading <%ills by using the cquipment found in the
Center? Yes __ No o Uncertain

' ¢
Comments: .
6. Did you {ind the children in the
3 1
attention from the adults in the ceonter?  Yes
Uncertodin
Conmonts: a i
7. Did vou find that the children woere/busy during
. . >
. / .
. A whilce they were in ithe contor, Yc$ NO _
. +
Uncertain ) " Q\
- —— ‘2
M ]
@mm(‘: nts: \ .
«8. Did you fiud the childreon using moaterialsggrhich
to be a2iding the children ¥n theiv wcadin il
No Uncortain . -
Comnicnts:
. o

ERI

Aruitoxt provided by Eic:

A])],(‘ D

PR B
QI IEN

ing ploood

Yoo
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Roading

centor receiving individual
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Appendix D ; o
9. Did you find that the children enjoyed the various activities

in which they were involved? Yes No Uncertain

A
4

Commenis:

10. Didvyou fiﬁd the atmosphere of the reading centers friendly,

,

warm, and gcnerally pleasant for the children? Yes ¢ ’

No Uncertain

Comments:

.‘»il. Did vpu find that the children appear to take pride in their
work and accomplishments in the Reading Center? Yes

No . Ung¢ertian

Comments:
12, Did you find that'thefchild‘s success was constantly encouraged -,

by thé adults in/the Reading Center? . Yes - ‘No

Uncertain’

Comments:

13. Did vou find that the children were eager to ask for help

when they nceceded it? Yes No’ Uncertain

A © * .

* Comments: -

- : i“

14. Did you find that the adults in the center worked well with

the children? Yes No Uncertain
1, \-"A .

Comments:
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15. Bid you find that the children knew what their tasks were
' Y
.and when necessary worked at-these tasks independently or

without being assisted by the adults in the center? Yes

—
No Uncertain
Comments: . ’)

~

16. Did the children appear to be anxious to come to the center

and somcwhat reluctant to leave? Yes No " Uncertain

Comments:

17. 1In general, do %ou.feel that the proceedures and type o;-

studenf participation found in the Reading Center increases

[

and strengthens student-tcacher reiationships? Yes

No Uncentain -

Comments:

18. Would you give your overall reaction to the Readinngenter by.
choosing one of the.following:

(a) A beneficial program which is fulfilling basic reading needs
. of chil@nen, and should be used to benefit more children.

(bJ) ' A beneficial program which is fulfilling basic reading needs
of children, but which should be restricted to a limited
number .of children with severe rcading problems. —

(c) A program with limited benefits to children in our dlstrlct
. and in need of major revision.

(d) A program which offers little or no opportunlay for children
to improve their delC reading skills, and should be
abandoned.

(e) 6ther_(P1ease comment) _
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Appendix D
PARENT EVALUATIOHN

——

A total of twenty (20) parents visited the Rcad1ng nesource Centers to
observc the activities of the centers and to assist in.cvaluating these
centers. This nutber of parents, twenty (20), repreconts a warked contrast
wnen corpared- to the six parents who actually visited the Reading Pesource
Centers to chserve the activities of the centers and to assist us in evaluat1on
the previous year.

The cverall indicaticn of the responses to the Parent evaluation instrurent
was that these parents were pleased with what they séw happening in tinc coenters
“and to their childran, It was also indicated that what they séw happening
greatly enhances the possibility of the project reaching its otjectives.

ers (707)

A totel of fourteern (17} of these parents cbserving in th ni
observed in

£ ce
wiere observing in centers which their children attenced., Six (6)
centers (30) which their child did not attend.

Twelve {12) parents (60%) reported that they tound three adults in the
centers vorking with children. Seven (7) or 350 reported finding two (2)
adults and one (1) or 5% reported finding rore- than three adults in the centers
working with the children.

"A11 twerty (29) respondents (1097) reported that: 7

"

2. Children uzrce werking in small groups on difforant resding shills,
3. They felt the children working in their reading Yessons at their own
specd served .2s motivation and was beneficial to the chilcren.

4. They found children using equipnent whichiplayed an irportant part in
their learning progress.

6. They found children recc1v1nv 1nd1v1uua] attcnt1on frum the adults in
the center.

7. They found the cigldren were busy during the pericd they were dn the
center, '

&. They found children us1ng raterials which appuarco tc be aiding the
children in their neading skills.

9. Chi]dren enjoyed the various activities in which they were involved.
10. The atmosphere of the reading centers Was friendly, warm, and gencrally

\ pleasant for the children, : .

35
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15. The children knew what their tosks were and whep necessary workec
at these tasks incdependently or without being assisted by the
adults in the center: . C

17. The procedures and-typé of student participation found in the
Reading Center increases and strengthens student - teacher relation-
ships. -

18. The Reading Resource Centers is a beneficial proaram which is ful-
filling basic reading needs of children and shculd be used to benefit
riore chilcren.

.

A total of ninteen {19) respondents (25} reported that:

11. Children appear te take price in their work and accorplishients in
the Reading Center.

12, &Mhe child's success was constantly ercouraced by adults in the Reading
Center. (Cne percni feiied to raspord to this jtonm). ;

13. The children were cater to ask for help when they neeced it. (Cre
parent failed to respond to this iten). : :
. L]
14. The adults in the center worked well with the chilcren. (One parent
. failed to responc to this itenr). )

A totz] of eighteen (1C) respendents (an”) reported that they felt the

children were rotivatea te work on thoir reacing skills by using the cquipment
 found in the Readirg Center. ({ltem £5)

A ,total of sixteecn (16) respondents (877) reportec that the children
appeared to be anxious to core to the center and sorewhat reluctant to lcave.
The rcraining four (4) or 204 were uncertain regarding this item. (1ten =1€)

Cormionts written on the cvaluaticn instru-ents reinforced the indicétion
that parants were generally very plessed wilth tne Reading Resource Center
prograr: and felt it should be continued and even extenoed.

34.
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Self Contept Inventory'
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TELEVISION ACTORS

DIRECTIONS (Tu be read aloud.) Let's pretend we are going to put

on a television show. if you will play the part f aék you, mark
"yeé" on yoﬁr answer sheet. If you wdl%knot play the part I ésk‘
you, mark ''no' on your answer sheef; You may play as many parts as
von wish,

]

(Use practice items as needed for class to understand procedure.)

1. Wil{ﬂyou play the part ' of a barnyard aniﬁal?

2.. Will you play the part of a tree that talks?

J. Will you play the paft of an aﬁgel?

4. Will you play the paft‘of Batman? (current is 6 Million Dollar Man).
Will you play the parf of a cry baby? .

Will you play the part of alonely child?

5
6
7. Will you play the part of the Pied Piper? ¢

8 Will you play the paft of a forest ranger?

9 Will you play the part of a mushroom?

JO. Will you play the part of a worm? A

11, wWild you'plaf.the part of an airplane pilot?

12. w111 yoit play the part of a bunny? =~ -~ /
.\13. Will you play the part of a fireman?

14. Will‘ﬁou play the part of a slow-poke?

15. Will you play the part of a baby?

16. Will you play the part of a policeman?

e .
17. Will you play the part of a hurt child?

“ 17, Will you play the part of a butterfly?

38
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